DOCORBHT RBSGRB 



BD 099 770 

TiTtr 

IHSTItOTIOH 

POB D&TE 
NOTE 

E08S PRICE 
DESCPIPTOFS 

TOEWTIPIEPS 



CS 001 «39 

Rcdel for Seadin? Xnservice: PIE (PlaiiQiiig# 

InpleBentatlon, Evaluation) Plan. 

sissoari Association for SQpervision and Cnrricnlaa 

DevelopBent. 

73 

28p. 

HP-$0.75 HC-$1.e5 PLUS POSTAGE 

Cacclcalan Developsent; ^Inservice Teacher Edncation; 

*Rodels; Prograa Evalnatlon; Reading; Reading 

laproveaent; ^Reading Instruction: *Reading 

Prograes 

Heeds Ikssessaent 



ABSTRACT 

This booklet presents the Inservice BOdel which has 
been developed through the combined efforts of reading specialists In 
the state of Hissonri and is designed to aid school districts in 
setting ap an ezesplary reading prograa. The contents include; 
"Rationale of the Rodel for Reading Inservicey" vhich discusses the 
Ispetus that stlaulated the nodel for reading inservice; "Rodels for 
Reading Inservice^** which discusses planning and design, isplesentlng 
the progras, and evaluating the success of the prograu; and 
"References." Also included is an appendix that presents the 
guestionnaire used for needs assesssent, an evaluation instrnnent for 
rating the inservlce progras, an evaluation instruaent for daily 
evaluation* and flow chart aodel for reading Inservlce. {RR) 
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PREFACE 



An Inservice Model was conceived as the best way to facili- 
tate the improvement of reading instruction throughout the State 
of Missouri. It is no longer possible for preservice instruc- 
tion to provide teachers with the background necessary to keep 
pace with the changes which are evident in all phases of curric- 
ulum and especially reading. It is necessary for the teachers 
to be apprised of their district's philosophy and the develop- 
mental reading program so they can be more ef fe. t ve ^ effi- 
cient in their classroom instruction as research i . the field of 
reading continues to indicate that the teacher B«ke i the differ- 
ence in reading instruction. 

The Inservice Model which has been developed with the com- 
bined efforts of reading specialists in the State of Missouri is 
designed to be an aid to every school district (large or small). 
It is designed for use with the professional personnel available 
in the district or outside specialists may be utilized et the 
discretion of district personnel. Inservice designed for a dis« 
trict through preliminary use of the Model will facilitate the 
desired change. 
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Rationale of tbm HcKtel for Baadiog Inatrvico 



"^"^ " national m^tua has bo«it pUcad on 

ISfr^«f f *'*^'*^"f It la acknovlodged that tha 

i!"*'^" l""/ ^""^ ladlvidual is enhanced or diainlshal 
f proficiency. Competency In reading «T 

tnatructional procedure, which will re«tU in readlnrco^cScv 
are a major conaider^cion for all educatora.' ««^e«tey 

*r.-r^^"^'f ''f the Flrat Y«ir Stucflea indicated there were 
b^f^nl/^ ^if"*"*.*^'**^^ approachea In 

^rf ?nn f*. aaterlaU 

Sa eWden^f nir*" *T 'here 
waa evidence that reading instruction could be improved. 

Platining and impUmenting inaervlce has been advocated for 
TrllToT' ^^^".^"^"^f'^^'ive aupport la evident, ^dSg 
TtTit f " ^^^^P'^-'ved by implementing Inaervlce progriJ 
^ a dS^^ administrator.. Aa the instrucJloLntaff 

CO rJi?r L^^f""* ^ comprehenaive underataoding In regard 
to readlnft. the Instructional program will gradually Lprove!? 
u ia important for each teacher and admlnlatrator (klnderaartrAn 

nn.^J'^^f °f currmt <i.v.loi>wnu. remreh. ud twh- 

«e th* .xaapUrles of progrudv. iMtructloMl .traLgleiT^ 
Cieater eoopetency In the te«:hli)g of r»ullng cm. b« aehUvMl 
through providing insetvlee for mueator.. n,rth.r. ^rvie. 

district a progrm in reading. Variation, rewdt in Individual 

4Ut"l«" ^U^lf^ P"8»- ofSS 

axstrict. In addition, changes resulting over a period of time 

can be brought to the attention of the school staff through in- 
n^aSL^'"*'^''^* "^^^^ ^"^"^ InstructloTfor 



Flr.^^^:;.^^ i: ^^^^^ Coordlnatlna Cantor fnr 

L-^? . rnstructlott Proarama. yiniii »d>;!;^«., iwj^.^ 

SL^^i: 1967!* Minieapolis: Unl^rsliy of 

2^stln» Nary and Morrison, Coleman. The First R. Heir tofkt 
The Macolllatt Co., 1963. ^ * * 
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ftAtionale of the Model for Reading Inaervice (cont'd) 

The current period Is highlighted by «any ^^J^i"*^^^ 
the educational field which are introduced alaoat daily. In- 
SSateHea^ch in reading. 80vern««nt supported progra^. tj- 
trovS inatructional oaterials, and available technological ad- 
llZts c1:'SrStm.ed «ore rapidly in clasaro^ ^^^^H^ 
teachers beconc aware of them and understand how to Integrate 
them into an existing progran. 

The development of the PIE Plan (Planning. Ii»ple«ent at ion 
and Evaluation) for reading inaervice was visualijed as an In- 
;?T«a^nt^hich can be utilized by the personnel of ««hool 
l^^^l (larg*. or small). It can be adapted to meet the needs 

iniiiidu^l diatricts ind to utilize resource 
witSn the district or curriculum »P«*?1^«" J'^^, ^^^^^L^^T^t^ 
cies. The design of the inaervice model provides for versatility 

Jiannl^g. im5le»enting and evaluating a program for Improving 
reading instruction In every school district. 
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KouuL FOR READUKi DtSERVICE 



(THE PIE PLAN) 
Planning and Design 

in ^K?^ !?J^^'J!V^ planning an inservice project are Hated 
la the outline which follo^ra. The educational liedera »ay re- 
duce or enlarge the outline to fom the cuatomiaed edition suit- 
able for a particular school. The experiences ef reading spe- 
cialists auggest that each step of the outline receive full con- 
sideration. To be effective, one oust consider cost as well as 
leadership coonlttees, gain adminiatrative aa well as teacher 
approval, and assess needs as wTl as state objectives. The 
I;!*.°L* P"8f« »ay vary fro- acher-led discussion groups at 
•ny grade level to the estabU .nt of systea^de stu^^o- 
grasui involving all school personnel, conaunity groups, and out- 
!:!f/^*'i i'"*. Ptograa, however, should plan for the 
aasessaent of needs, objectives to meet needs, and such nmndane 
but necessary nattt^ts as where and when meetings are to be held. 
Planning must permeate this and every phase of the inservice pro- 
gram. Awareness of children's needs arouses teacher incentives- 
seeing means whereby they can attain solutions to problems pro- 
motes greater professional competency and satisfaction 



1. Planning and Design 

A. Appointment of c»jmmittee/s 

1 . Personnel 

a* teachers 
b. parents 
c» principals 

d. specialisLB (district/outside) 

2. Selection criteria 

a. building 

b. grade l*'vels 

c . experience 

d. combination of above 

B. Assessment of needs 

1. What CO Assess? 

a. student needs 

b. teacher needs and background 

c. district needs 

d. materials needs 

2. Row to asd^ess? 

a. survey questionnaire (Appendix A) 

b. informal building discussions 

c. pupil tect data 

d. teacher test data 

e. materials inventory and evaluation 

C. Objectives of the program 
1* Immediate objectives 
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Long tet» ubjectiv. •^ BEST Wt MMRjIftE 

t. . ••h tv i. v.- 1 .-lat.-n.in^iH 
f,, , ,>{ f «!n:ian. «. -.i .«tvn«,.'nt« 
gct»or.»l .-..Mt*-!:-* .its- 
r. ?i*.»i5i.iQ legist 

2. ManJat'»r> or voluntary attendance 

a. tiait^ of year 

h. tioe of day 

c. length of tlffifi per session 
J. nufib«r o£ sitfS»ion»* 

4. Teachtjr incentive 
r.. rij leased time 

b. pay 

c. district credit 

d. college credit 
fhvKiciil plant facilitlei* 

t.. y.^vt»»^nt and sitorag*? of equipwnt 
7. i;*.»s!t:unicatlonit 

.1. nicltication of «3»»etlng» 
proiifam printing 
B. XcciTd keeping 
<i, Cc«t 

a. district 

b. participant 
IC. AdatniscrPtive approval of design 

IiapIciMintstlott 

The varUtv of methodE of iapiemc'nting Inservice progr»«« 
i. ulu.d only- by tl. participautK. ^^///-^^J,^^,: ^'4f,,a- 
oarti"i >ation which feifectfvfcly encourages tha fJiJ^sj 

.f "-crvh:. ,r.«p hn« .omcthinr to 8^^., s«»ething 
TtaKc, .ml ...mnUi.. c cr^.u- in the ^jj^^^^^^^ .f.^ic I^- 

*-ion. ■'Ht' pr-^'rert'.ion hcrt^ a5 tn.r. .itt^naang, 
I«d fitmlty, ra a^si^llaLing and apj»tytng. 

11. lijipiewr.tatu.n of the rrogram 

A. Seitcti>>n ol leadership personnel 

B. Stia^ulstion - Entjplration - Motivation 

1. Interaction with participants 

2. Clarification o£ objectivas 

C. Participant organl«atlOtt 

i. Methods . 
o a. role playing 



bninafioning Mtati aatr 
c. ^moQsttatlofi iW iBH. WnWW* 

d* tfittuUeion 

2* Groupiag 

b. gnde Iev«l 

needs ' 
tf. cross grot^lng 
Ideas sod mtetUln 

a. video tapes 

b. audio eapi!^ 

c. owrhead vii«ua|i$ 

d. slide presentations 
rt»cent Innovations 

Q, tnstnsctionjl phas« 

1. Personalisation of tn*«ervice instruction 

a . organisation 
b< techniques 

2. Workshop product ion of t&sterials 
4. gataes and free time activities 

b. unit plans 

c. overhead visuals 
dt infonaal t^ts 

e. others 

3. Acquisition of techniquefi 
a. questioning techniques 

interaction analysis 

1) itudent/jitudent interaction 

2) trtudent /teacher interaction 

3) teacher /certificated staff intersctiim 
t«acher/non-certificated »taff interaction 

t. personalization of inatructlcn 

E. AppiJ»-,it ion vithin cLiks* cioas 

1. Tc-«f.h;jig uHc- Utanc- ty vorkah'ijp le«ider(s) 

2. C<Jt;f *'renfe«i witrs itfrrKshop ifader<!») 

Coopt*ratlve actlviti^e and dlscuealoas within school 
buildftigi; by faculty partictpantM 

F. Follow through and feedback 

!. Modification of original program 

2. Additional learning opportunities for participants 



Evalttaiion 



The evAluatlon of Inservlce provides a continuous self- 
correction eapect t^ thfe Interyice project. Evaluating la Judg- 
ing* Judgtscnt ran be based on pfr«onal or public criteria. If 
a juHfTi«»nt ih ^c. -rptabV' the crftoria must be acceptable. Ir 
.rif.f.rl« .«ri' vr:. jud^nt i'i hnnad on opinjcn. Insorvice 

tivf. 1. . I. ar Jtti-.i . ft-.u.orshjp perf-onntl can* 

ERIC 



help state objectives but objective criteria «u8t '^^"^^^'^"J^^ 
exp?e"ei and -saessed needs of the Inset. Ice group. The meana 
of exp^Lmg the attainment of objectives may bent be «f«^ted 
by tS panlcipant-s. Continual feed-ba.R at each stage is e.sen- 
tial. 



III. Evaluation 

A. Assess progress continuously 

1. What to evaluate 

ft. evaluate inservlce plan 

b. evaluate inservice implementation 

2. How to evaluate using various methods 

a informal questionnaire (Appendix C) 

b. audio-video taping of new techniques 

c. anecdotal records/ reports 

d. discussions 

B. Make terminal evaluation 

1. What to evaluate 

a. Individual participation 

b. attainment of objectives 

c. pre- & postrdata comparisons ^ . 
5: LsessB^nt of successes and failures by each 

2. How to evaluate /a^«««h<, 

a. teacher questionnaires (Appendix b; 

b. classroom observations 

c. discussions 

d. standardized instruments 

a. participants 

b. committees 

2. What follow-up information to P^^\^^ 
A report to district administration 

J™ndations for future inservice programB 
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APPENDIX A 



^QUESTIONNAIRE FOR NEEDS ASSESSMENT 



PLEASE MARK YOUR ANSWERS ON THE IBM SHEET - DO NOT WRITE ON THIS 

'i':!!!??^?^^^^- ^"^^^ ^^^"^ ^'S'^'ER VOU FEEL 3EST FITS THE 
QL EST ION • " 

Developed by 

Dr, Neila Pettit 

Univerr^ity of Missouri-Coluiabla 

School Philosophy 

1. Does your school have a written philosophy for K-12? 

A. Yes 

B. No 

C. I don't know 

2. If yes, who write the philosophy? 

A. Superintendent 

B. School Board 

C. Assistant Superintendent 

D. Teachers 

E. I don't know 

3. In your opinion, the school philosophy most nearly meets the 
needs of: 

A. The slow learner 

B. The average learner 

C. The above average learner 
D* All students 

4. In your opinion, the school program is developed for the 
best interest of the students who plan: 

A. To drop out of school before graduation 

B. To terminate formal education with high school graduation 

C. To enroll in a technical or vocational school upon com^ 
pletion of high school 

D. To enroll in college 

5 Does the class program place more emphasis upon teaching and 
mastery of subject matter than upon the individual needs of 
the students? 

A. Yes 

B. So 

6. The school's written philosophy is in harmony with the cur- 
ent practices. 

A. Yes 

B. NO 
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7. The philosophy needs to be changed ti^ ho in haraouy with 
current t^ract ioes . 

H. No 

8. Lurr«?nt praotioc-? noed ti< hf chaiigt'd tv* bf l.i . irmony with 
the school plii li.'sophy . 

A. V.-s 

B. No 

Organization 

9. According to your most recent intelligence test or your 
best estimate, how many of your present homeroom students 
have I. Q.'s above 120? (Check only one) 

A. 0 0. 6-7 

B. 1-3 E. 8 or more 

C. 4-5 

10. What Is the vertical organization of your school according 
to the grade level you teach? 

Primary (K, 1, 2, 3) Intermediate (4, 5, 6, and up) 

A. Graded Graded 

B. Nongraded E- Nongraded 

C. Multigraded 

11. What vertical organization do you prefer? 
Primary Intermediate 

A. Graded D. Graded 

B. Nongraded E. Nongraded 

C. Multigraded 

12. What is the horizontal organization of your school? 
(Check one according to the grade level you teach.) 
Primary (K, 1, 2. 3) Intermediate (4, 5, 6, and up) 

A. Self-contained C. Self-contained 

B. Self-contained with D. Self-contained with 
special teachers special teachers 

13. In your opinion, how were the students assigned to your 
homeroom? 

A. According to achievement test data 

B. According to intelligence test data 

C. Mixed abilities according to sex and race 

14. In your opinion, the present assignment procedure allows 
for the optimum In instructional opportunities? 

A. Yes 

B. No 




15. What method for assignment do you prefer? 

A. According to achievemt-nc test data 

B. Accurding to intt> 11 igti-nce test data 
ydxK'd .ibilitifs .KHi^rding to sev and race 



io. Hov many ot thv .studt..nt.s in your homoroom are assitned 
work belov grade placement? 
A. None [)^ 

^* E. 10 or more 

17. How many of the students in your homeroom are assigned 
work above grade placement? 

A. None j)^ 7'^9 

^"^ E. 10 or more 

C. ,-6 

Reporting Pupil Progress 

18. Who designed the present report card? 

A. Superintendent 

B. Building Principals 

C. Elementary teachers 

D. I don't know 

19. How lung has the present document been In use? 

A. i-i years D. 7-9 year's 

B. ^-6 years z. 10 or more 

C. 1 don't know 



20. 



In your opinion, is the report card in harmony with the 
school a philosophy? 
A. Yes 



B. Mo 

21. The report card is in harmony with the school's orcaniza- 
tional plan? 

A. Yes 

B. Kq 

22. Do you think that the report card adequately (clearly, con- 
cisely, itc.) reports pupil progress to parents and stu- 
dents? 

A. Yes 

B. No 

23. Do you think that the marking system la adequate? 

A. Yes 

B. No 

24. There is a school policy that determines the trade that is 
put on a report card 

A. Yes 

B. No 

C. I don't know 
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25. U there «|«ce on the report card for the teacher to «ake 

subjective coaaoenta? 

C. I doti't know 

if. How often do you u4e this space? 

A. All thi' Eitae 

B. >k)st ot Lltv time 

C. Soroe of tho tiwe 

D. Rarely If evi»r 
Never 

27 '..•hat ofruT m^-thud i nrc used to report pupil progress? 
A. ycheanU-a f.arenL-te*ch«r confotvnce-* 

C*. Pa^^nt vlKitution to school t.r .p.cial program. 

D. Home viuitatlon by t«acher 

E. Parent viaJtation to classrooui 

28. Do yuu hold . conference with the child prior to aselgaing 
him a grade? 

A. Ves 

B. So 

C. iua»etlR»?s» 

D. It thu firadc i** r"'^'" 

7.9. Frorv yout .K.^^ri-.t:.. . in W.Jch reporting period are the 
A. First .i'iarter 

C. ThirJ ^,u.irt«-r 
U. Fourth st^J*'^*-'^ 

,0, H.V nuc-:.. .....tiv. ;.arv.n..l r. ..- ti.n you ^.t following a 

report .t- .r-^r...: 

31. Doen your school have an organized standardised elementary 
testing projjraip? 



A. 


Yes 






B. 








C. 


t don't 


know 




If 


yes, vfiis' 






A. 












. ttf in: J 
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Ar.. v..« .v.r«. .m" tht- rationalo for tht- testlnfi program? 

34. no you thj.,i, ^5,^ ^^.^^^^g ^^^^^^^ adequate in ttiat 

C. I don't know 

35, UVre tcHts tJeUcted to appropriately measure stated in- 
atructlonal objectives? « 

A* Y<2ii 

B. So 

C. I Uon't know 



36. 



Ar.* data mdv available to you for each child so they oay 
b»- used for cuiking instructioiiai decisions? 
A . Ve?; 
«. No 

C. I don*t knov 

i7. Th*? dnta arc used fcr nmking instructional deci&loiia. 
A. Ye:» 

C. I don't knuw 

38. Where are test data kept? 

A. Classrootn 

B. Principal's office 

C. Supervisor*:* office 
I>. Central oiiic€' 

39. Are inrttructir.n.i! objectives r.ltered so that they will be 
in haraony with objectives nieasfured by the testfs? 

A. Ve" 

**0. Ara thv tv-;tH us,.-^ to Ul-rtify !*:udents fur individual 
t-stfm. and po^.-^ibjf adaisslon tc special profiraaiii? 
A. Ye*; 

ii. No 

C. i don't know 

41. is teacher effectiveness evaluated by her students' test 
scores? *• 

A. Yea 

B. No 
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tMArvlea Education 

42. Does your school have a planned, systematic method for pro- 
viding tnservice training for its facult:.'? 

A. Yes 

B. No 

C. I don't know 

43. The recognition of the need for inservice training origi- 
nates with the: 

A. School board 

B. Superintendent 

C. Elementary supervisor 

D. Principals 

E. Classroom teacher 

44. Inservice training is provided in order to: 

A. Strengthen areas of weakness 

B. Prevent problems in certain areas 

C. Provide busy work for faculty 

D. Raise test scores so district will look good 

E. Assist in the facilitation of school district program 

45. Inservice training should be provided in order to; 

A. Strengthen areas of weakness 

B. Prevent problems in certain areas 

C. Provide busy work for faculty 

D. Raise test scores so district will 1°°^ good 

E. Assist in the facilitation of school district program 

46. The method of presentation for inservice training preferred 

is: 

A. " Lecture-demonstration (show & tell) 

B. Learn by doing 

C. Observations followed with consultations 

47. Inservice training should be conducted by: 

A. Qualified loc^.l teachers 

B. Teachers from other districts 

C. Textbook representatives 

D. College or University consultants 

E. Administrative personnel 

48. Inservice training should be conducted: 

A. After regular school hours 

B. During regular school hours 

C. Partly during and partly after school hours 

D. On week ends 

E. During the summer 
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A9. Teachers who participate should receive: 

A. Pay 

B. Time-off from duty 

C. Inservlce and/or college credit 

D. Practical, useful information of iiaaedlate and long 
range value 

50. Who is your chief source of Ideas that result in a change 
of instructional procedure or classroom practices? 

A. Superintendent 

B. Board members 

C. Elementary' supervisor 

D. Principal 

E. Other teachers 

51. In your opinion, are you provided adequate supervision' 

A. Yes 

B. No 

52. To whom do you go when you have an instructional problem? 

A. Other teachers 

B. Principal 

C. Elementary supervisor 

D. Nobody 

53. Do administrative personnel observe you while you teach in 
order to assist you in improving instruction. 

A. Yes 

B. No 

54. Do you have regular faculty meetings to deal with pertinent 
issues? 

A. Yes 

B. No 

55. Do you consult w!th administrative personnel concerning 
instructional procedures? 

A. Yes 

B. No 

56. If yes, do you fln.1 thoct: consultations worthwhile? 

A. Yes 

B. No 



Spe cial Reading Services 

57. Do you have a spt-cialized reading teacher in your school 
who works with selected students from your class? 

A. Yes 

B. No 

C. Does not apply 



If you answered no to question number 57, aark answer 
••does not apply" for question 58 through 60. 

58. Has this program helped your students with needed reading 
skills? 

A. Yes 

B. No 

C. Not enough infonnatlon to answer 

D. Does not apply 

59. Wtere you consulted on which students were eligible for tlie 
special reading class? 

A. Yes 

B. No 

C. Does not apply 

60. Would you like to see more information on the work being 
done in the special reading room? 

A. Yea 

B. No 

C. Does not apply 
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APPENDIX B 
Over-All Rattn p of Inservice Proy raa 
-.,<k!I;''u^?*'**^^^* outcomes of this Inservice prograa are de- 
eS ^ i'ir; ""•^^^ ««^°«^ twrwajs request. 

5?; "^^^^ P'^°8"» item by comparinru 

JeapoLe. experience. Circle tK correct 

t. UNDERSTANDINGS t Developed understand- 
ings about learning, the instructional 
process, and huoan relationships. 

A. How would you rate the best inse.:- ? J 
vice program you have previously *^ 
experienced with respect to Out- 
come I. above? I 2 

B. Now, how dc you rate this inser- 
vice prograa on Outcome I? 12 

II. SKILLS; Developed skills in working 
with individual groups for more ef- 
fective learning. 

A. How would you rate the best inser- 
vice program you have previously 
experienced with respect to Out- 
come II. above? 1 2 

B. How would you rate this inser- 
vice program on Outcome II? 12 

III. ATTITUDES : Developed improved atti- 
tudes toward the importance of inser- 
vice growth and the value of reading. 

A. How would you rate the best inser- 
vice program you have previously 
experienced with respect to Out- 
come III. above? i 2 

B. How would you rate this inser- 
vice program on Outcome III? l 2 

IV. PRACTICALITY ; Provided practical 
assistance in dealing with problems 
encountered on the job. 

A. How would you rate the best inser- 
vice program you have previously 
experienced with respect to Out- 
cone IV. above? X 2 

B. How do you rate this inservice 
program on Outcome IV? 1 2 
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APPENDIX C 

Daily Evaluation 

Directions: Please circle the appropriate nunber for each item 
selov, to Indicate your reaction to each wrkshop 
Session. 



1 - Poor 

2 - Weak 



3 - Satisfactory 

4 - Well Done 



5 - Excellent 



1 . Interest 

2. Organization 

3. Clarity of ideas 

4. Functional for your particular 
role as an educator 

5. Interaction between 
Individual groups 

6. Interaction between leader 
and group 

7. Feedback to the entire 
group from planned projects 

8. Content of planned projects 

9. Composite evaluation 



1 
1 
1 

1 

1 

1 

1 

1 
1 



2 
2 
2 
2 



2 
2 



4 
4 
< 
4 



4 



4 
4 



5 
5 
5 
5 

5 

5 

5 

5 
5 



Please write further comments evaluating the workshop sessions 
in the space provided below. 
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FLOW CHART 
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PLASSINM 



II. 

!MFI CMKNl 



EVAt 



NOTE: I.ln«*s of coaaaun teat Ion are to be kept open and all pertinent It 
O stages of li^^velopmenc of the Inftervlee progrAsi* 
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A« Conttnuously 
C. frovlUi. KolXow--up Cata 
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>t open and all portineut ira* nnation shared amorg ai: comltteaa at all 
xa Df^Kranf 



BEST COPY ftVAIUBlE 



St^nd nHfiiost's tor ,K{<htiat\tl copivs to: 



( oorclmator oj l)«"|MftnU'nts 
Missnur* Staff 1<m( h«Ts' Ass<« lation 

( olunihi.i. Missouri iy>2^)^ 



Sfxmsorod ,ind puhfishotJ by 

MISSOI RI ASSfX'IAllOM FOR 
SUH RVISIOS \\0 CURRICULUM 
DtVIIOPMtNT 



